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New directions in the' valuation of
counselor's professional, competence

There has been increasing concern within the-profession

(-of counseling over the need to improve counselor and counseling

effectiveness. A number of'programs have pointed cut the importance

of identifying-what caunselorls should be trained to do. Tiedeman. .

1

(1967) suggested that counselor education must re-examine itslown
<

structures, its functions, its purposes, its goals,...lts relation-

'0 ships and its practices. Several recent articles have suggested

aredefinition of the objecti es of training programs based oh

real worlddata. Wjnborn, Hi ds and Stewart (1971) believe tittle

improvement°will be made as long as counselor education programs

stress the accumulation rather than the application of knowledge )Li .

I sl evgithoughlperformance is the counselor "raison d'etre".- There

is a need to deterthine the critical variables involved in pro-4

!fissional CO'Mpetelf

.-
Not long ago, Rogers' (1957) basic conditions of helping

,

were the only specific competencies available. Some major contri-

butions have been made in recent years, however, toward the iden-

tification, training, and assessment of important competenCieS.

'Carkhuff and his associates. (Canhuff, 1969a, b) have done extensive

;work with basic interpersonal skills. Ivey and his associ es

(1968) 44 4evelop systematic tectiholpgies for training pro-
,

.

cedures for training helpers under the label .umtcrocounseling".

.11.
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Hackney et .Nye-(1973) have prepared a helping model, based on
4

tfleRWork of ZiMmer (1967) -that they term a "discrimination" model.

'9(agan and his associates 0971iI have elaborated a miscroskills
,

,

approach to counselor training thaCfocbses on a technique called

"interpersonal process recall":' These contributions, though

. valuable, are limited in .scope.

It seems clear that we need to determine what compe-

tencies counselors need to °possess in order to perform effec-

. tively. But the question is how to dO so most effectively and

) efficiently. An analysis of the
.

littera:ture indicates that the--
.or

approaches to counselor competence are numerous varied.
,-

Furthermore 'very little work6has been done,on'theintegrative

dimensions of.counselor competence aild,on their systematic

configuration. Generally, "clifferenf. theoretical groups or pro -,

grams have emphasized some selectedi-adttvities and given lest

attentio'n,to other competenciei, iQuteTecehtly, Bernstein and

Lecomte (1976) presenten integratye competence based model

for:counselor edtkation. The ModetrepreSents an important ,

6 ;,
effort°to'define the common elements. training' and

.

to integrate Available ihetkries, reseirch,and methodology. The

distinctive contrution of-the mddel.lies in its prbvisi6n ..
:,.. 1, ., .

4 '

of a sound conceotual,;in egrative and systematic framework'
. i

' I

'
4

6

. a) to determine de entir jange.of mintmal-Competencies *dpuli:-.
'.

seiors must possess. i n order to pbrform effectively, b).t6 choose.

. 4 ,
,and develop procedures., and jpethodolOgies- _tor training in,the. :

.. -



-competencies,N to select and develop valid and reliable meth)d-,'

of assessing each'pf.the necessary, competencies.
,

.

In this context, the present study,eximined.the comp-
, .-

tencies counselors value and their perceived performance on each .

of the competencies. Specifically the objectives of this study

were a) to develop a" comprehensive set of counselor coneetencies be-

. sed on Menne's (1975) question ire, b) to identif011e competencies.

for which there is a high level of consensus of importance among qt:

counselors', c) to determine the competencies for which there is
f

a high level oflonsensus in terms of perceived competence among

counselors; c) to study systematically the effects of variables

such,as 1) status, 2) highest degree on the perceived importance.,

and performance on each of the competencies, 3) years of professional

experience, vnd 4) theoretical orientation'. Finally, the analysis,
.

of discrepancies betweerf perceived importance and competence were
4 ,

itidied in terms of the need of in-service-training or continuing

. education.

4

r r
' PROCEDURES' .

- a
1.. o

- Subjects - , '''' -
.f W 4

I
4 r' A total of 139 subjects took part in this 'study., They' ; it

. ,
.belong to one of the four following pategories: graduate Students . ...--

,
....

(N = 37), university professors or ,superviurs (N -21), couriseling

psychologists (N = 50) and their employers (N 'The empiloyers-

% '
a

o`' 0
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represent different professions although most of them are coun-

- seling psychologisti.

Variables

I

Four subjects or independent Variables' Wine

in this research., Status (student, counseling psychologist,,

analyzed

professor op/employer) is the first of these variables. -The

second is the highest degree obtained in psychology: incomplete

masters, maters; incomplete doctoral, doctoral- Years of ex-

perience represent it third independent variable and were broken

1

into three categories: none,'1 to 5, and 63,or more. Finally,

. -the subjects were classified according to their theoretical

..'orientation in, counseling: undefined, humanistic, eclectic.

C

of dependent variables were utiled in

containing twelve scores derived frOm a

nree sets
ar

this study, eachone

,questionnaire filled
-,

Instrument:.

The instrument-used in thiS.researcil an adaftation /

by thk5ubjects. .

0.Menne's (1975).questionnaire. Itcontains 63 items'referi4

to. counselqr skills, behavior; knowledge, trait Using

"point Likert-type sCale, the subject was. asked 1) to inditate
,

1 his perceived importance (I) Of each item, and 2) to idehtify

0:What degrep the item. desdrbe-s what lie is,. knows

otheriwords; his.petCeived level of competence (C)

does, in



Internal consistency

alpha coefficients for each of

which the original items were c

5 -4

)

analyses show highlpaceptable

the twelve follthng scales into.

lassified: 1. peftofial characteris

tics(I=.80, C..83), 2. social awareness (I =.88, C=.87), .t,.
3: self awareness (I =.84., C =.82), 4. researchskills (I. =.91,.

, i

C 1..90)1 5. theory (I ..80, C ..88), 6. basic '4erpersonaf Skills

(I =.88, C ..92) , 7: traditional ikillS (I =.87C=:89) 8. VoCa-___

,

tionarguidanc0I= .81, C = .63), 9. training supervision

(I =

11. evaluation

(I = .71, C =

.82)v40:-ProfessiorigUedevelopment

skills (I = .84, C = .85), 12..etivicil

44
.73).

.76, C =

standards, .

,
,

Intercorrelations between the twelve scales raltgefrom
.

.

.14 to ;63 on the dimension of i6ortance MAW froM -.03 to .

on the dimension of competence (C).

7

Factor analysis of the twelve scales shows the existence'

of Nona' faciors. The fist one, Practice, Is composed of

. personal c aracteristies, selfLawar'eness, basic interpersonal skills, \--
°

.traditional skills, training and supervision, ethical standards;

the following scales appear on the secondifactor, Evaluation:
0

soCial'awareness, research, theory, gUidance,-evaluation skills.

Testing

The testing

a, document explaining

material, including the questionnaire and
.-.

the goal of,the research, was s'int by mail

ti

I

IPt
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in March- 1976. The 'subjects were allowed a two week period to fill

. .

'the questionnaire.' After ten days, the subjects who had not re-
.

turned the questionnaire were reached on the phone. The percentage

of subjects thus tested attained )

Statistical analysis

r -As mentioned before* three

derived from pequestionOaire: one

for the perceived competence .(C) and

difference between I and C,

J

series of twelve scores were

for the fmportance (I), anotTher

a third representing the

One-way analyses of ariance.wpre conducted to establish .

the relation between the fnur independent variables and these three sets of

`scores. The Scheffa mothdd of pairaise and multiple mean
,

rnmnarienne

was utilized for each analY4 is in which significant differences were

found.

Results

4.

%cause of space limitations: it is not possible to pre-

sent the resulsts'of all the analyses of variance that were conducted
.

The153 competen&les statements and their means and standard de-

Thviations, for examOle,re not presented., Instead, only those fin-

rdings of most genera.interest, and those that take the least space

t-

..!

are reported here.

"em

o.
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Competencies counselors value
10

In general, counselorvgave more importance to the scales

of self-awareness; intervention skills, personal characteristics I
i lie*

And basic interpersonal skills and less importance was given to vo-.

cational guidance, evaluation skil -is and research skills.

, The analyses of variance condticted)okpach of the inde-

pendent variables indicate that counselors in general value similarly

the competencies prsented (table 1). Nevertheless it is interesting

to observe that employers gave less importance to the ethical sten-
.

dards than the counseling psychologists, the graduate students and

the counselor educators (p 4.05). In addition, subjets With more .

than,6 years of professional experience gave more importance to

edUcatiOn "in theory than the two other, groups4 ('p 4.05): Finally, no
--- .

significant differences ,ere obtfined an* the theoretical orien-

tgtions of the subjects.

Counselor's perceived competence'

In general, counselors perceived themselves more competent

. on the'scales of personal characteristics, self-awareness, basic

interpersonal skills, professional development' and ethical standards

tharr in terms,of Social awareness, research skills, vocational gui:

. dame, training and suarvision.
.

JOO

The analyses of variance indicatpi an impressive number

of significant results (table 2), Majdr results )on the four analyses

4,
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0

8

indicate that the degree of perceived competence varied systemat:

cally with the degree of subject qualifications. In addition,

. 2 .

eclectic counselors perceived themselves as more competent in terms

of research skills.tlian those having Other theoretical orientations.. There .

Were.no significant differences between the humanistic counselors
.. . I .'

4

and the group without t a specific orientation. .6

,4 3

Discrepancy between perceived importance. and' competence '

$ r .

Thejlisctepancy scores between perceived importance and
%ft

competence were considered as an indication of need for the in

service - raining or continuia education. The greatest discrepancies

were found on the scales of training And supervision;.interVention.
e.

skills, 'esearch skills and educati;ii in theory.
JI

Iliglpalyses of variance (table 3) indicate a number of

significant results: In general, discrepancies are greater for
.

graduate students, blets with lesvprofessional experience than

the other independent g*Faupgt In addition, eclectic counselori
,

.
.

, . ,

showed-less discrepancy than those having other theoretical orientations..,
_ . .

. ..

1 .

DiscussioWeneC6ClilsionS'
. .

- e
A

thiss . Tins study was envisioned as an initikl step toward the

development. of cdmOltency-bited procedures for use in selection,,

tfaiiiing.and evaluation/of coUnselori or therapists. The 12 dimensions

'tof counsel& aompeten0,-as developped in this research,. represent
, A

. aeeffort to, int eg rate and sys ematiie thievaluation= and development

0

.
... is
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'of.professional.tompelefice. 'It would seem that the 3 dimensions
.

of counselor, functioning identified by, Bernstein an&LeCoMte (1VB)

.
provide a meaningful context for the 12 factors of competency or ,

the present study:

Vb

.

.

The present study ra,i.sed some questions about the relative
-1,

importance'placed on various competencies. Fol. instance, the fin-.

dings indicate that cod4elors don't consider evaluation, research

and social concerns as essential ln their functioning.. Thesigni-'

ficant differences discovered in the relatiVe importarte-and, the

perceived competence' of these

retical orientation, academic

AIL
competende7depending on the theo-

degree Pr'ofessional experience, and

status have some implications for c nselor education programs.
.

. ,

this study represents an to study systematically
.

.

basic dimensions .of counsel r f tioning and their sonflgurAtIon

with real aid data in terms competencies counselors value,

self-evaluation on these compete es and a measureofne41 for

'in-service-training through a discrepancy:scbre betWeen,the import4nce-.
. .

score and the .competence 'scord. -Its -thul e .format al so

,
adds a new Co ribufion to recent resrch doneon this theme.

O

.-

S

o .

v
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Table 3

Ode-way analysis of Variance Tor the independent variables on the.
discrepancy between perceived importance and competence
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New directions in the evaluation of
counselor's professional competence

There has .been increasing concern within the profession

of counseling over the need to improve counselor and counseling

effectiveness. A number of'programs have pointed out the importance

of identifying what counselors should be trained to do. Tiedeman

(1967) suggested that counselor education must re-examine itsown

structures, its functions, its purposes, its goals, its relation-

ships and its practices. Several recent articles have sgested

'a redefinition.of the objectives of training programs based on

real world data. Winborn, Hindt and Stewart (1971) believe little

improvement will be made as long as counselor education programs

stress the ackumulation rather than the application of knowledge

even though ;performance is the counselor "raison d' titre ". There

4s a need to deterMine the critical variables`involved in pro-

fessiona4 competence.

Not'long ago, Rogers' (1957-) basic conditions of helping

were the only specific competencies available. Some major contri-

butions have been made in recent years, however, toward the iden-

tification, training, and assessment of important competendel.

'CarkhUff and his associates (Canhuff, 1969a, b) have done extensive

work with basic interpersonal skills. Ivey and hid associates

(1968), have develop systematic technologies for training pro-
.

cedures for training helpers under the label !Imitrocounseling".

.41
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Hackney et Nye (1973) have prepared a ielping'model based on .

the work of Zimmer (1967) that they termra "discrimination" model.

$
At.

Kagan and hit' associates (1971) have elabbrated a miscroskills

approach to counselor training that focuses on a technique called

"interpersonal process recall". These contributions, though

valuable, are limited in scope.

It seems clear that we need to determine-what compe-

tencies counselors need to possess in order to perform effec-
i

. tively. Btit the question is hoVi to do so most effectively and

efficiently. An analysis of the litterature indicates that the--

approaches to counselor competence are numerous and varied.

Furthermore very little work has been done on the integrative

dimensions of counselor competencies and on their systematic

configuration. Generally, different theoretical groups or pro-

. grams have emphasized some selected activities and given less

attention to other competencies. Quite recently; Bernstein and

Lecomte (1976) presentedan integrative competerice based model

for counselor education. The model, represents an important

'effort to'define the common elements in .counselor training and

to integrate available theories,,research,and methodology. The

distinctive contribution of the model lies in its provision Is

of.a sound conceptual, integrative and systematic framework

a) to determine the entire range of minimal competencies con.-

selors must possess in order to perform effectively, b).to choose

and develop procedures_anmethodologies. for training in the . .

i 4
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competencies, cl to select and develop valid and reliable meth,d-,

dfassessing each of the necessary competencies.

A
In this context, the present study examined the compe-

tencies counselors value and their perceived performance on each

of the competenciei. Specifically' the objectives of this study

were a) to develop a comprehensive set of counselor competencies ba-

. sed on Menne's (1975) questionnaire, b) to identify the competencies

for which there is .a high lehl of consensus of importance among

counselors, c) to determine the competencies for which there is

a high level of consensus in terms of perceived competence among

counseTar,si c) to study systematically, the effects of variablei

such as 11 status, 2) highest degree on the perceived importance_

and performance on each of the competencies. 3) years of professional

experience, end 4) theoretical orientation. Finally, the analysis

of discrepancies between perceived importance and competence were

studied in terms of the need of in-service-training or continuing

education.

PROCEDURES

Subjects

A total of 139 subjects took part in this study. They

belong to one of the four following categories: graduate students

(N = 37), university professors or ,supervisors (N = 21), counseling

psychologists (N = 50) and their emplOyers (N = 31). The employers ,
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represent different professions although most of them are coun-

seling psychologists.

Variables

Four subjects or independent variables were analyzed

in this research. Status (student, counseling psychdlogist,

professor or employer) is the first of these 'variables. 'The

second is the highest degree obtained in psychology: incomplete

masters, maters, incomplete doctoral, doctoral. Yeirs of ex-

. perience represent the third independent variable and were broken,

into three categories: none,-1 to 5, and 6 or more. Finally,

the subjects were classified according to, their theoretical

orientation in counseling: undefined, humanistic, eclectic.

Three sets of dependent variables were utilized in

this study, each one containing twelve scores derived from a

questionnaire filled by the subjects.

Ifitti-ument'

k

The instrument used in this.research it'an adaptation ,P

df Menne's (1975) questionnaire. It contains t53 items refering

to. counselor skills, behavior, knowledge, traits etc..: Ustng

a 9 point Likert-type scale, the subject was asked 1) to indicate

hi4 perceived importance (I) of each.item, and 2) to identify
/

. td' what degree the item describei'what he'is, knows. r does, in

.other Words, his perceived level of competence (C).

$4

o



- 5 -
- Q

Internal,,consistency analyses show, highly acceptable

alpha coefficielias for, each of the twelve.follbwing scales into

which the original items were classified: 1. pel'sohalcharacttris-

tics (I =.80, C=.83), 2. social awareness (I =.88, C =.87),

.' 3. self awareness (I =.814 C =.82), 4. research skills (I,=.91,

. C =.90), 14. theory (I =.80, C =.88), 6..basic terpersonal skills

(I =.88, C =.92), 7. traditional skills (I =.87, C =,89) 8. voCa-
,

tional guitance (I = .81, C.= .83), 9. training and supervision

(I = C = .82) 5 Rh professional' development (I ... .76,j0 = .67),

11. evaluation skills (I 5.. .84, C = .85), 12. ethical standards

.

(I = -.71, C = .73).

Intercorrelations between the twelve scales range from

.14 to .83 on the dimension.of importance (I) and from - .03.to .67

on the dimension of competence*(C):

r
Factor analysis of the twelve scales shows the existence

of two main,factars. The first one, Practite, is composed Of
Air .

. personal characteristics,'self-awareness, basid interpersonal skills,

traditional skills, training and supervision, ethical standardS;

. the following scales appear on the second. factor, Evaluatibn:

social awareness, research, theory, guidKnce, evaluation skills.

.

( Testing

The testing material, including the'questionnaire and

a document 'explaining the goal of the research, was sent by mail

0

r.

r
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in March,1976. The subjects were allowed a two week period to,fill

the questionnaire. After,ten days, the subjects who had not re;

turned the questionnaire W ere.reached on the phone. The percentage

of subjects thus tested at tained 40%.

9 V

Statistical analysis
. e (--/

As mentioned before, three series of twelve scores were

derived from the question,'aire: one for the importance (I), another.
1

....,,,,, for, the perceived compete,' ce (C) and a third representing the
.

,

. differen ce between I and C,

i
One-way analyses of:variancewere conducted to establish

the relation between the fPur inde-penlen; variables and these three sets of
. . ,

scOres. The Scheff4 method okpairgise and multiple mean. rnmn=r4ennC'

lizeS for each ana 'pis in which significant differeAces were
tz,

)..

., ....

found.
N

i
a*

Results

Because of space limitations,, it is not possible to pre-

.. sent the results of all the analyses of variance that were conducted

The 153 competencies statements and their means and standard de-

viations, for'examPle, are not presented. Instead, only those fin-

dings-of most general' inter

-.
are reported here.

4.
6.1

est,-and those:that take the leait space

;

-
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Competencies counselors value

In general, counsel r ave more importance to the scales

of self-awareness, intervention ski ls, personal characteristics

and basic interpersonal skills and lesi importance was liven to vo-.

cational guidance, evaluation skills and research skills.

The analyses of-variance conducted on each oft-the inde-

pendent variables indicate that counselors in general %%aide similarly

the competencies presented (table 1). Nevertheless it is interesting

to observe that employers gave less importance to the ethical stan-

dards than the counsaing'psychologists, the graduate students and

the counselor educators (p 4;05). In addition, subjets with more

than 6 years of professional experience gave more importance to
, .

education in theory than the two other groups (p Fiqpily, no

significant differences were obtained anong the theoretical orien-

tations of the subjects.

Counselor's perceived,competence

In general, counselors perceived,themse,lves more competent

on the'scales of personal characteristiCs, self-awareness, basic

interpersonal skills, pfofessionl development and ethical standards

than in terms of social awareness, research skills, vocational gui-

dance, training and sulArvision-.

The analyses of variance indicated ap impressive number

of significant results (table 2). Major results on the four analyses

10.
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indicate that the degree of perceived competence varied systemat:

. cally with the degree of subject qualifications. In addition,

eclectic counselors perceived themselves as more competent in terms

of research skills than those having other theoretical orientations. There .

were no significant differences between the humanistic counselors

and the group without a specific orientation.

Discrepancy between perceived importance and competence

The dife-eparicy scores between perceived importance and

, competence were considered as an indication of need for the in-

service- training or continuing education. The Oeatest discrepancies
4,,,tot

were found on the scales of training and supervision, intervention

skills,, research skills and education in theory.
a

The analyses of-variance (table 3) indicate a number of

significant results. In general, discrepancies are greater for

graduate students, subjets with less' professional experience than

the other independent groups. In addition, eclectic counselors

showed less discrepancy than those having other theoretical orientations.
sot.

Ca

Discussion an&COncl us i on s r,r''''

'TiiisOdy was envisioned Jean initial step toward the

t

development of competency-based procedures for use in selection,

,4 p

training and evaluation $f counselors or therapists. The 12 dimensions

fof counselor competeh0-, as developped in this research,_ represent
.

Weffort to integrate and systemat"ze thsevaluatiot and development

, 4

6
4., a,. 14.....trE...........

O



2

A

- 9 -

of professional competence. It would seem that the 3 dimensions

of counselor functioning' identified by,Bern§tein and L'ecomte (1976)

proOde a meaningful contekt"for the 12 factors of competenkof

the present study..

The present study raised some.Oestions.about the relative-

tmportance placed on various competencies. For instance, the fin-
,

dings indicate that counselors don` consider evaluation; researth
. .

and social concerns as essdntitin their functioning.. The signi-

ficant differences" discO&ed in the relitive 'importance and the

perceived competent of. these competencies, depdnding on the theo-
.

retiCal orientation, academic degree, OWessional experience, and
4

.status have some implicationSIpmcounselor edudation)progrSms,,

This study repOsents an effoct to S'tudymstematically

basic, dimensions of counselor functioning and their configuration

,

'with real-world data in terms'of competencies counselors value,

self-evaluation on ..thes4 petencies and-a measure of need for
G' a

screpancy score between the importance.
,

its multiple-varr.iAble format also
.

in-service-training through a

score and the competence score.

NA

cc

Lf

adds a neW contribution to recent research done on this theme.

I

,

a

.10
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/

't*'



10

Bibliogrephy

BERNSTEIN, B., LECOMTE, C. An integrative competende-based counselor
education model. ,Counselor Education and Supervision, 1976, 16(1),

ans. Vol..0 Selection and

26-36.

6 CARKHUFF, R.R. He ping
training. New rk:

CARKHUFF, R.R. Hel in
;research. New Yo k:

HACKNEY, H.L., NYE,
Englewood-Cliffs

IVEY, A., NORMINGTON
Microcounseling an
ticum Counselor tr
15, monograph suppl

and human relati
_Holt, Rinehart

and hurnlan relati

Holt, Rine t

and Winston, 1969a. .

N .
. .

ons. 'Vol. II: Practice and
and Winston, 1969b.

Counseling strategies and objectives.
N.J.: Prentice-NW, 1,973.

KAGAN, N. Influencin
Michigan State Univ

C., MILLER, C., MORRILL, W., HAAS", R.
attending behavior: an approach to prepra6:
ining Journal of counseling psychology,.1968,4,
ement, 1-12.

human interaction. East Lansing: Michl'
rsity CCTV, 1 1.

`.

MENNE, J.M. A cowprell nsivqeget of counselor competdpcies Journal
of counseling s cho og V1975, 22, 547-553.

ROGERS, C.R. The neces
personality change.
95 -103.

TIEDEMAN, b.V. A summa
In Preparihg school
College Entrance Exam

V

WINBORN, HINDS, R.,
the professional prep
and Supervision', 1971

ZIMMER, J., PARK, P. . Fac

Journal of counselin

ary and sufficient conditions of ther'apeutic
Jou nal of consulting psychology; 1957, 21,-

' .

he discussions at inOtational.cohferenCe.
ors in educational guidance. New York:
n Board, 1967.

of
unse
nat'

TEWAR
ratio
10(2

or a
s ch

N. Instructional objectives for
of counselors. Counselor Education
133 -137.

alysis of counselor communications.
lo 1967, 14, 1987203:

0

,444- -

,_161.011AMirm...E -



Table 1

One-way analysis of variance for the independent
variables on the competencies counselor value
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Table 2

.0ne-Way analysks(of variance for the independent
variables on the counselor's perceived competence
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Table 3

One-way analysis of variance for the independent variables on the-
discrepancy betweenperceived importahce and competence
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122 3/118 2.88* 4.35** 3.96** 1.49 1.30 5.56** 4.59** 2:21. 7.29** 6.69***
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.--
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